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Minority Representation
1998 Site-Team Concern: “Minorities continue to be underrepresented 
among the faculty, staff, and students, particularly for an institution with a 
metropolitan mission.”

2007 Response:

Youngstown State University is proud to report both an ongoing commit-
ment to diversity, broadly defined, and substantial progress in increasing 
minority representation, especially among the student body, during the 
years since the 1998 site visit. 

Three documents outline activities, developments, and diversity increases 
since the Commission accepted the required progress report on diversity (see 
http://www.ysu.edu/accreditation/Resources/HLC_Minority_%20Progress_Rpt2001.
pdf) in October 2001:

Progress Toward Diversity ReportQQ  (July 2007), prepared by the Diversity 
Subcommittee for the current self-study (http://www.ysu.edu/accreditation/
Resources/Progress_Toward_Diversity_Report_7-3-07.pdf);

Addendum to the Diversity Progress ReportQQ  (October 2007), a recent up-
date by Yulanda McCarty-Harris, the Director of Equal Opportunity and 
Diversity (http://www.ysu.edu/accreditation/Resources/Addendum_to_Prog-
ress_10-24-07.pdf); and

Ethnicity of YSU Employees by Employee Group for Select YearsQQ , 
prepared by Gordon Mapley, Executive Director of YSU’s Office of 
Institutional Research and Policy Analysis, in fall 2007—based on data 
submitted to the state each fall (http://www.ysu.edu/accreditation/Resources/
Ethnicity_YSU_Employees_by_Employee_Group_11-7-07.pdf).

In its advisory capacity, the 1998 site team recommended that the President 
establish a task force with high visibility and specific authority to identify 
ways to improve minority representation. Following the team’s visit, the 
President at that time, Dr. Leslie Cochran, appointed such a task force. The 
University/Community Task Force on Diversity recommended the creation 
of a University/Community Diversity Council. The Council, which in-
cludes students, faculty, staff, and community leaders, continues to play an 
important role in creating a more diverse and inclusive University. Through 
its three subcommittees (Student Recruitment and Retention, Community 
Diversity, and International Affairs), the Council
 

promotes open dialogue among students, faculty, staff, and community QQ

members on diversity-related topics,

advises the President on diversity issues, QQ

monitors the implementation of the QQ Commitment to Diversity plan,

http://www.ysu.edu/accreditation/Resources/Addendum_to_Progress_10-24-07.pdf
http://www.ysu.edu/accreditation/Resources/Addendum_to_Progress_10-24-07.pdf
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develops recommendations for and promotes diversity projects,QQ

develops and maintains diversity connections between the community QQ

and the University, and 

broadens the understanding of diversity issues throughout the community QQ

and the University. 

YSU’s success in increasing minority representation can be attributed to 
multiple factors, including committed University leadership; the efforts of 
faculty, staff, and students; strategic priorities and initiatives, such as targeted 
scholarships and a Strategic Hires Policy (Board Policy 2004.01, instituted 
in June 2006, which has already resulted in hiring 12 new minority faculty 
members; http://www.ysu.edu/provost/communications/policy_on_waiver_for_stra-
tegic_hire_FINAL.pdf); effective partnerships with schools and the communi-
ty; and the success of numerous offices, programs, and activities dedicated to 
enhancing diversity on the YSU campus and in the community. Details about 
some of these factors are presented throughout the self-study report, but espe-
cially in the chapters addressing Criteria 4 and 5. 

Upon coming to Youngstown State University in July 2000, President David 
C. Sweet defined three priorities—diversity, enrollment, and partnerships—
making support for diversity a hallmark of his presidency and implementing 
diversity-related suggestions of the 1998 site team. As reported to the Higher 
Learning Commission in 2001, he added to the centrality and visibility of di-
versity by making the Director of Equal Opportunity and Diversity a member 
of the President’s Cabinet who reports directly to the President.

In addition, diversity, broadly defined, is a cornerstone of each of the pri-
mary mission documents presented under Criterion 1—the Youngstown State 
University Mission Statement, Vision Statement, Core Values, Organizational 
Priorities, and Centennial Strategic Plan—and of the new Academic Strate-
gic Plan adopted in June 2007. These documents reflect the belief, strongly 
endorsed by campus constituencies and evidenced throughout the self-study 
document, that a diverse student body enriches every student’s educational 
experiences and helps prepare students to live and work in a diverse society. 

Growing support for racial/ethnic diversity on the YSU campus is evident 
in responses to two perception surveys conducted three years apart: one, the 
national Higher Education Research Institute survey of faculty and adminis-
trators in which YSU participated in 2004 (results available in the Resource 
Room); the other, the local Campus Climate Survey administered in March 
2007. In 2004, only 52.5 % of YSU respondents indicated that it is “very im-
portant or essential” to “enhance students’ knowledge of and appreciation for 
other racial/ethnic groups,” and only 42.1 % indicated that “helping to pro-
mote racial understanding” is a “very important or essential” personal goal. 
By contrast, in March 2007, members of the campus community expressed 
high levels of agreement on items related to racial/ethnic diversity: 
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93.4 % agreed that “it is very important for students to gain knowledge QQ

of and appreciation for racial/ethnic groups other than their own” (the 
highest level of agreement on the Campus Climate Survey); 

76% agreed that “helping to promote racial understanding is a very im-QQ

portant or essential personal goal for me”; and 

66% agreed that “increasing the representation of minorities among fac-QQ

ulty and staff is a high priority at YSU” (http://www.ysu.edu/accreditation/
Resources/Fac-Staff_HLC_Climate_Survey_Bubble_Responses_4-26-07,pdf.pdf). 

Support for diversity is more than just a shared value on the YSU campus; 
it is also a call to action. Through actions outlined in the reports noted at the 
beginning of this section, and through the dedication and efforts of many 
individuals in the University and the community at large, the number of mi-
nority students at YSU has increased 74%—from 1,342 students to 2,338 
students—since 1998. Since fall 2001, the semester after the University 
submitted its progress report to the Higher Learning Commission, minority 
student enrollment has grown by 914 students, or 64%. Even with increases 
in overall enrollment, minority representation has increased from 10.7% of 
total enrollment in fall 1998 to 17% of total enrollment, an all-time high, in 
fall 2007 (see Table 2). 

Table 2: Minority Representation in the YSU Student Body, by Year

  Fall 1998 Fall 2001 Fall 2002
Race/
Ethnicity Number Percent Number Percent Number Percent
American 
Indian/
Alaskan 
Native  33 <.3% 40 .3%  39 .3%
Asian/Pacific 
Islander  118 .9% 85 .7%  96 .7%
Black  1,040 8% 1,075 8.8%  1,255 10%
Hispanic  151 1% 224 1.8%  229 2%
Total 
Minority  1,342 10.7% 1,424 11.6%  1,619 13%
Total 
Enrollment 12,533 12,250 12,698

Chart continued on the following page

http://www.ysu.edu/accreditation/Resources/Fac-Staff_HLC_Climate_Survey_Bubble_Responses_4-26-07,pdf.pdf
http://www.ysu.edu/accreditation/Resources/Fac-Staff_HLC_Climate_Survey_Bubble_Responses_4-26-07,pdf.pdf
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  Fall 2004 Fall 2006 Fall 2007*
Race/
Ethnicity Number Percent Number Percent Number Percent
American 
Indian/
Alaskan 
Native 46 .3% 53 .4% 47 .4%
Asian/Pacific 
Islander 119 .9% 115 .9% 121 .9%
Black 1,396 11% 1,641 12% 1,883 12%
Hispanic 230 2% 253 2% 287 2%
Total 
Minority 1,791 14% 2,062 16% 2,338 17%
Total 
Enrollment 13,101 13,183 13,497

*Enrollment figures for fall 2007 reflect preliminary 14th-day enrollment; official 
14th-day enrollment will not be available until February 2008.

Source: YSU Institutional Research and Policy Analysis Web Site (http://www.ysu.
edu/institutional-research/14day.shtml)

These increases, along with emphasis on diversity within curricular content, 
were special points of pride when a site team for the Council on Social Work 
Education, during an accreditation visit to the campus in October 2007, com-
mended Youngstown State University for the diversity of the student body 
and for the degree to which diversity permeates the curriculum. Even so, the 
University must continue efforts to improve retention of minority students, 
which at 61.2% (first-to-second-year retention) lags 9.5% behind overall 
retention, despite a 7.2% increase in minority retention for fall 2007. Section 
II, Goal 3, of the Academic Strategic Plan—discussed elsewhere in the self-
study report—calls for increased attention to minority-retention efforts.

YSU is also committed to increasing the diversity of faculty and staff, while 
continuing to value all employees, regardless of race or ethnicity. The 
number of minority full-time faculty has increased 66.7%—from 45 to 
75—since 1998. The number of minority staff increased 22.7%—from 92 
to 113—between 1999 and 2006. According to the Ethnicity of YSU Employ-
ees report mentioned earlier in this section of the chapter, minority represen-
tation has increased in all employee groups. 

Table 3 shows the increase in minority representation among faculty since 
fall 1998; Table 4 shows the increase in minority representation among vari-
ous staff groups between fall 2000 and fall 2006 (for additional information, 
see data in the Institutional Snapshot in Volume 2: Appendices).
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Table 3: Minority Representation Among Faculty, Fall 1998 and Fall 2007

Employment Group Headcount Percentage of Total

Fall Ethnicity
Full-Time 

Faculty
Part-Time 

Faculty Total
Full-Time 

Faculty
Part-Time 

Faculty Total
1998 Am Ind 3 3 0.7% 0.0% 0.4%

Asian 24 2 26 5.7% 0.6% 3.4%
Black 13 9 22 3.1% 2.6% 2.9%
Hispanic 5 4 9 1.2% 1.2% 1.2%
Total 
Minority 45 15 60 10.7% 4.3% 7.8%
Non Res 4 4 1.0% 0.0% 0.5%
Unknown 1 3 4 0.2% 0.9% 0.5%
White 370 327 697 88.1% 94.8% 91.1%
Total 420 345 765 100% 100% 100%

2007 Am Ind 1 2 3 0.2% 0.4% 0.3%
Asian 35 12 47 8.2% 2.2% 4.8%
Black 33 18 51 7.7% 3.3% 5.2%
Hispanic 6 8 14 1.4% 1.4% 1.4%
Total 
Minority 75 40 115 17.5% 7.2% 11.7%
Other 1 15 16 0.2% 2.7% 1.6%
Unknown 0 5 5 0.0% 0.9% 0.5%
White 353 492 845 82.3% 89.1% 86.1%

 Total 429 552 981 100% 100% 100%

Source: Ethnicity of YSU Employees by Employee Group for Select Years (http://www.ysu.edu/accreditation/Resources/
Ethnicity_YSU_Employees_by_Employee_Group_11-7-07.pdf)
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Table 4: Minority Representation Among Staff, Fall 1999 and Fall 2006

Employment Group Headcount Percentage of Total
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1999 Am Ind 3 1 4 0.6% 0.4% 0.0% 0.5%
Asian 1 1 2 0.0% 0.4% 1.5% 0.2%
Black 45 22 4 71 8.9% 7.9% 6.2% 8.4%
Hispanic 8 6 1 15 1.6% 2.1% 1.5% 1.8%
Total 
Minority 56 30 6 92 11.1% 10.7% 9.2% 10.8%

Unknown 104 20 7 131 20.6% 7.1% 10.8% 15.4%
White 344 230 52 626 68.3% 82.1% 80.0% 73.7%
Total 504 280 65 849 100% 100% 100% 100%

2006 Am Ind 3 1 4 0.6% 0.3% 0.0% 0.4%
Asian 5 2 7 0.0% 1.3% 2.9% 0.7%
Black 49 32 3 84 9.4% 8.5% 4.3% 8.7%
Hispanic 12 4 2 18 2.3% 1.1% 2.9% 1.9%
Total 
Minority 64 42 7 113 12.2% 11.2% 10.1% 11.7%

Non-Resid. 2 2 0.0% 0.5% 0.0% 0.2%

Unknown 125 41 7 173 23.9% 10.9% 10.1% 17.9%
White 334 291 55 680 63.9% 77.4% 79.7% 70.2%
Total 523 376 69 968 100% 100% 100% 100%

Source: Ethnicity of YSU Employees by Employee Group for Select Years (http://www.ysu.edu/accreditation/Resources/
Ethnicity_YSU_Employees_by_Employee_Group_11-7-07.pdf)

Note: This section of the self-study document has focused primarily on 
racial/ethnic diversity, since the 1998 site team identified the need to increase 
racial/ethnic diversity among students, faculty, and staff. Other sections of 
the self-study treat diversity more broadly, discussing other forms of diver-
sity that the University values and supports. One area of diversity for which 
the University has not seen increases is the number of women in executive 
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positions. Eight of 28 members on the Executive and Administrative Staff 
Council are female, as are four of 10 Cabinet members, one of seven deans, 
and 10 of 36 academic department chairs. The previous (1988) visiting team 
had expressed the concern that “Both women and minorities are significantly 
underrepresented in the administration of the University.” 

General Education
1998 Site-Team Concern: “The General Education issues, identified in the 
report from the previous (1988) comprehensive evaluation, have not been 
totally resolved.”

2007 Response: 

After much study and discussion, the faculty arrived at a consensus on 
the goals of general education for Youngstown State University students. 
The University has successfully implemented a new general education 
model designed to achieve those goals.

In 1988, the NCA visiting team had identified as a concern “general educa-
tion requirements that do not provide a relatively similar academic experi-
ence and do not reflect a considered faculty agreement on a coherent program 
of objectives and outcomes.” Subsequently a General Education Require-
ments (GER) Task Force began to develop a new program. Much of the Task 
Force’s work had been completed by the time of the 1998 visit; however, the 
Academic Senate had not yet formally approved the new plan. The GER Task 
Force recommended that the general education conversion occur simultane-
ously with the University’s conversion from a quarter to a semester calendar 
in fall 2000—hence, the visiting team’s request for a 2001 progress report. 

The 2001 Progress Report on General Education (http://www.ysu.edu/accredita-
tion/Resources/Gen-Ed_Progress_Rpt2001.pdf) describes the initial implemen-
tation of a coherent general education program under the leadership of Dr. 
William Jenkins, who served as Coordinator from the program’s inception 
through 2005–06. The switch from a distribution model to a focus on out-
comes that specifically address intellectual inquiry, social responsibility, 
diversity, technology, and global awareness was a significant achievement. 
Core Component 4b in Chapter 4 describes and evaluates the current status 
of the program. 

Assessment
1998 Site-Team Concern: “The assessment of student outcomes is uneven 
across the university in terms of its impact on student learning and program 
enhancement.” 
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2007 Response:

Through the concerted efforts of many people on campus, Youngstown 
State University has continued to develop and implement sustained, 
valid, and meaningful assessment processes that lead to continuous 
improvement in student learning and to positive changes in academic 
programs. 

At the time of the 1998 site visit, an assessment system was in place, and 
some departments were actively involved in assessment while others were 
less so. After the site visit, progress continued to be made toward institution-
alizing assessment as a valued component of academic department activ-
ity. Departments were submitting annual assessment reports that described 
intended student outcomes, measures of student learning, assessment results, 
and consequent program improvements. However, the time-demanding con-
version to semesters in 2000 diverted attention from assessment. Significant 
curricular changes also required modifications of assessment plans as some 
assessments had been embedded in particular courses. Additionally, the new 
General Education Requirements became effective in fall 2000, and a system 
to assess achievement of the goals needed to be implemented. 

An Assessment Plan Revision Committee studied the Higher Learning Com-
mission document Assessment of Student Academic Achievement: Levels of 
Implementation and made recommendations to revitalize the University’s 
assessment system. The committee’s recommendations included strengthen-
ing faculty involvement in assessment; incorporating assessment of general 
education into the assessment system; and developing an organizational 
chart, annual assessment calendar, and new forms for planning and reporting 
by academic units.  

Chapter 3 (Core Component 3a) describes how the Coordinator of General 
Education, Director of Assessment, Assessment Council, and General Educa-
tion Committee worked together to implement the suggestions of the As-
sessment Plan Revision Committee; revise the assessment system; establish 
parallel processes for assessment of major programs and general education; 
and assist academic departments in conducting meaningful assessment activi-
ties. The success of their efforts is evident; by August 2007, 90% of academic 
programs were providing annual assessment reports to the Assessment Coun-
cil. However, the reports vary in the provision of data and documentation of a 
feedback loop. 

Several factors, described in more detail in Chapter 3, have contributed to the 
improvement in assessment that has occurred since 1998:

The Director of Assessment became a full-time position, and a graduate QQ

assistant and part-time secretary joined the Office of Assessment. 
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Faculty development activities increased. Several assessment workshops QQ

have been conducted, the most recent of which was held during the de-
partment chairs’ retreat in fall 2007. YSU personnel have also traveled to 
assessment conferences and workshops.

More resources for assessment are available, including new planning and QQ

reporting templates and models of exemplary assessment reports. Infor-
mation, such as the assessment cycle flow chart, is posted on an assess-
ment web site (www.ysu.edu/strategicplan/assess_index.shtml).

Department assessment efforts have been supplemented by larger-scale QQ

projects, such as administration of the National Survey of Student En-
gagement in 2004, 2006, and 2007. Results are shared in venues, e.g., 
chairs’ meetings, where groups can discuss implications for student 
learning and program enhancement. 

Evaluation and improvement of assessment processes are ongoing. The QQ

Assessment Council conducted an audit of assessment tools being used 
by departments. Program directors, department chairs, and members of 
the Assessment Council completed an online survey to evaluate assess-
ment processes in spring 2007. The Council is using this feedback to 
improve campus-wide participation in subsequent phases of assessment. 

Although progress has been made, faculty, students, and staff are not as fully 
engaged in assessment as one would hope. The assessment of academic 
majors is more mature at this point than general education assessment. A 
goal is to increase University-wide participation in assessment by helping the 
campus community understand the usefulness of assessment data. Recent and 
planned initiatives will strengthen assessment at YSU:

In fall 2007, the Office of Assessment re-instituted monetary assessment QQ

awards for departments that provided exemplary reports. Assessment 
awards had been given in the past, but were not given in recent years 
because of budget constraints. 

The Offices of Assessment and General Education will launch a collab-QQ

orative assessment newsletter in 2008 and update the web site.

The spring 2007 online survey, previously mentioned, will expand in QQ

2008 to obtain input from the General Education Committee, the heads 
of divisions on campus, and the staff from non-college units. 

Because several different departments administer national tests and QQ

surveys for a variety of purposes, a campus-wide calendar of tests and 
surveys will be collaboratively developed. This scheduling and commu-
nication tool will increase communication and data sharing, as well as 
prevent duplication of efforts. 
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The Offices of Assessment and General Education have resource limitations 
(as do all offices) that make it necessary to prioritize activities. For example, 
staff and budget restrictions led to postponing administration of the Col-
legiate Assessment of Academic Proficiency (CAAP) originally planned for 
spring 2008. Changes occurring at the state level, such as possible implemen-
tation of the Voluntary System of Accountability, may necessitate additional 
support for University-wide assessment processes. 

YSU has established the infrastructure for assessment and made progress in 
gathering assessment data. Thoughtful problem-solving and inquiry about 
teaching and learning are occurring throughout the University as academic 
departments and other groups discuss assessment results. 

Chapter 3 and the annual reports for the Office of Assessment (available in 
the Resource Room) provide additional information. Appendix K of the Of-
fice of Assessment’s 2006–07 Annual Report specifically addresses the five 
“fundamental questions for conversations on student learning” proposed by 
the Higher Learning Commission. 

Declining Enrollment
1998 Site-Team Concern:  “The enrollment decline at the undergraduate 
level, in spite of the funding floor provided by the state, remains a concern in 
terms of the long-run financial viability of the university.”

2007 Response: 

The enrollment decline experienced in the 1990s has been reversed. As 
a result of the combined efforts of the entire campus community, YSU 
has experienced enrollment growth every year except one since fall 2000. 
Total enrollment for fall 2007 is 13,497 students. Undergraduate head-
count enrollment grew from 10,619 in fall 2000 to 12,275 in fall 2007, an 
increase of 1,656 or 15.6%. 

Subsequent to the 1998 site visit, enrollment at Youngstown State Univer-
sity reached its lowest point at 11,787 students in fall 2000. President Sweet 
identified enrollment as the number one priority shortly after assuming the 
presidency in July 2000. Primary importance was attached to enrollment 
partly because of the financial implications identified by the 1998 site team. 
However, enrollment growth is also the most direct indicator of the success 
of YSU in advancing the educational attainment of the Mahoning Valley. 

The Centennial Strategic Plan confirmed the importance of enrollment 
growth by designating Critical Issue 1—Enrollment and Retention: “YSU 
will build enrollment strategically and manage it effectively.”  An Enrollment 
Management Plan to achieve this goal, completed in April 2004, identified 20 
specific enrollment management goals. The overarching goal is to achieve a 
headcount enrollment of 14,000 by fall 2008. 
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YSU took a number of actions in support of the Enrollment Management 
Plan and to reinforce the necessity of enrollment growth. Enrollment was 
placed at the center of the institution by linking enrollment management 
planning directly to the Office of the President. Dr. Tom Maraffa, Special 
Assistant to the President, serves as senior enrollment advisor charged with 
coordinating the implementation of the Enrollment Management Plan. The 
President includes enrollment issues in regular campus updates, in his reports 
to the Board of Trustees, and on the agenda of the President’s Cabinet. 

The yearly institutional plan includes specific objectives for Critical Issue 1. 
At the end of the year, the progress on those objectives is reported. Progress 
on enrollment and analysis of enrollment data are presented at each quarterly 
meeting of the Academic and Student Affairs Committee of the Board of 
Trustees. Enrollment planning has become increasingly data driven. An annu-
al fall enrollment projection is produced based on analyses of twelve catego-
ries of students (e.g., returning undergraduates, former students, transfers). 
This projection has proved to be extremely accurate.

Several enrollment initiatives have been completed or are ongoing:

Separate budget lines were created to fund marketing efforts and other QQ

initiatives to implement the Enrollment Management Plan. 

The Bachelor of General Studies (BGS), a degree-completion program, QQ

was approved in 2005. This program is associated with the increase in 
former students reenrolling at YSU from 422 in fall 2005 to 490 in fall 
2006. As of December 2007, 129 students have earned the BGS degree. 

Scholarships and financial aid were directly tied to enrollment goals QQ

beginning with FY 2005. A renewable Red and White Scholarship was 
recently designed to attract students with mid-level ACT scores who are 
likely to succeed, but who are not likely to receive large offers of finan-
cial aid. In the first year of the program, 276 students received nearly 
$400,000 in Red and White Scholarships. 

The Academic Senate developed and passed a conditional admissions QQ

policy in 2005. The purpose of the policy is to establish guidelines and 
requirements for the most at-risk students to enhance their chances of 
success. The first students were conditionally admitted in spring 2006. 
Students who are conditionally admitted must sign a contract to par-
ticipate in the services offered by the highly successful and nationally 
recognized Center for Student Progress. Approximately 100 students are 
typically on conditional admission status. 

An image survey was conducted in 2005 to inform marketing efforts. QQ

One result of the survey was that while overall YSU has a strong positive 
image, it suffers from the image of the city of Youngstown. The results of 
the survey are being used to shape and refine marketing efforts. 
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The value of tuition differentials for out-of-state students was evaluated. QQ

As a result of benefit/cost analysis, the University sharply reduced tuition 
for out-of-state graduate students, specifically to attract students from 
nearby western Pennsylvania and international students. YSU attempted 
to negotiate a tuition reciprocity agreement with Pennsylvania but was 
rebuffed. Further reduction in the out-of-state differential is possible in 
the future. 

Long-term future enrollment at YSU is tied to improving the preparation QQ

of regional high school graduates for college-level work and motivating 
them to enroll in higher education. Chapter 5 describes several outreach 
activities designed to achieve those objectives. One of those initiatives, 
the Youngstown Early College, not only addresses the preparation issue, 
but also contributes to enrollment in YSU classes. The University has 
prepared a template for area school districts that tracks the performance 
of their graduates at YSU in relation to preparation variables. Finally, 
a goal for the coming year is to form a regional P–16 council to better 
coordinate the work of YSU with area schools. 

With the help of the entire campus community and through these initiatives 
and others reported in this document (such as the addition of new academic 
programs), enrollment has increased by 1,710 students or 14.5% since fall 
2000. YSU is within reach of achieving the goal of 14,000 students by fall 
2008. 

Gains in specific categories have contributed to the overall enrollment 
growth: 

Incoming high school graduates from outside Mahoning, Trumbull, and QQ

Columbiana Counties grew from 300+ per year to over 400 per year. The 
number of these students from the Cleveland/Akron area increased from 
110 in fall 2000 to 152 in fall 2007. 

Incoming transfer student enrollment was 513 in fall 2002 and is now QQ

consistently above 600 new students per year.

Graduate student enrollment increased from 1,110 in fall 2005 to 1,222 QQ

in fall 2007.

A goal for the current academic year is to begin conversations about the 
next phase of enrollment planning. The planning horizon for the current 
enrollment management plan is nearing an end. Much has changed since the 
development of that plan, and even greater change in the next five years is 
likely. Enrollment remains the key to both the financial viability of YSU and 
its ability to meet its mission in the Mahoning Valley.
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A Decade of Change
Within the past decade, the University has re-examined and restated its mis-
sion and undertaken many initiatives to fulfill that mission. As noted in the 
previous section, the University has grown in enrollment and in diversity, 
made significant changes in general education, and improved its assessment 
of student learning outcomes. Additional important changes and challenges 
of the previous 10 years are noted here and elaborated upon within the body 
of this self-study report in relation to the criteria for accreditation. 

Administrative Leadership and Personnel Changes
Dr. David C. Sweet became President of Youngstown State University in 
2000 upon the retirement of President Leslie Cochran, who was President 
at the time of the last comprehensive visit by the North Central Association. 
During this decade there have been three provosts, and three individuals 
have served as interim or acting provosts for considerable lengths of time. 
Two provosts left to assume the presidency of other institutions, and the most 
recent provost, Dr. Robert Herbert, tragically drowned while vacationing in 
July 2007. Dr. Ikram Khawaja, retired Chair of the Department of Geology 
and former Interim Dean of the College of Arts and Sciences, became Interim 
Provost and Vice President for Academic Affairs in late August 2007. 

Of the 34 upper-administration positions identified in the 1998 Undergradu-
ate Bulletin, four are filled by the same individuals today. Twelve people 
left the University for other opportunities; eleven retired; six are serving the 
University in different administrative capacities; and one is deceased. All of 
the current members of the President’s cabinet, with the exception of  Dr. 
Cynthia Anderson,Vice President for Student Affairs, are new to their posi-
tions (though not necessarily new to YSU) since the 1998 site visit. Four of 
six colleges have new deans, two of whom joined the University in 2007 as 
founding deans of new colleges, the College of Liberal Arts and Social Sci-
ences and the College of Science, Technology, Engineering, and Mathemat-
ics.

Approximately 25% of the faculty who were here in 1998 have retired. An 
Early Retirement Incentive Program (ERIP) for staff is currently underway. 
At least 140 long-time employees (over 10% of the full-time employees—
about 20% of the staff) are expected to take advantage of the program by the 
time it ends March 1, 2008. Chapter 2 discusses the financial and human-
resource ramifications of this significant turnover. 

The institution has experienced a small increase in the number of full-time 
employees from 1,041 in fall 2000 to 1,142 in fall 2007. The number of 
full-time faculty increased from 401 to 431. During this time period student 
enrollment grew by 1,710 additional students.
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Reorganization
Changes in organizational structure have arisen in response to changing 
needs and new directions. In 1998, the University structure included the 
Office of the President and four divisions: Academic Affairs, Business and 
Financial Affairs, Student Affairs, and Development and Community Af-
fairs, each headed by a vice-president. The division titles and structures 
have changed several times since 1998. The structure today (described under 
Criterion 1) is the result of several changes over the last 10 years.

Perhaps the most significant organizational change is the creation of two new 
colleges, which became effective in 2007. The departments of Chemistry, 
Biological Sciences, Physics and Astronomy, Computer Science and Infor-
mation Systems, Geological and Environmental Sciences, and Mathematics 
and Statistics from the former College of Arts and Sciences joined with the 
departments of Civil/Environmental and Chemical Engineering, Electrical 
and Computer Engineering, Mechanical and Industrial Engineering, and the 
School of Technology from the former Rayen College of Engineering and 
Technology to create the College of Science, Technology, Engineering, and 
Mathematics (STEM).The other departments from the former College of 
Arts and Sciences—Economics, English, Foreign Languages and Literatures, 
Geography, History, Philosophy and Religious Studies, Political Science, 
Sociology and Anthropology, and Psychology—form the College of Liberal 
Arts and Social Sciences (CLASS). The change creates two-more sharply 
focused colleges and facilitates synergy among the basic sciences and related 
professional and technical fields.

Other reorganizations changed the composition of divisions:

The Office of Affirmative Action was renamed the QQ Office of Equal Op-
portunity and Diversity and moved to the Office of the President from 
the Division of Business and Financial Affairs. This change conveyed 
the institutional importance of diversity and created a direct reporting 
relationship to the President. 

In response to the NCAA interest in direct presidential oversight of QQ

athletics, Intercollegiate Athletics moved from the Division of Develop-
ment and Community Affairs to the Office of the President.

The offices and functions of the former Division of Business Affairs, QQ

which were divided for a time into the Division of Administration and 
the Division of Financial Affairs, have been consolidated into the Divi-
sion of Finance and Administration. 

The QQ Division of Information Technology Services was created because 
of the growing importance of administrative and instructional technol-
ogy. A new position, Chief Technology Officer, heads the division, which 
brought together personnel and functions from offices that had been 
distributed across three divisions, including Computing and Information 
Services in the Division of Business Affairs, Media Services in the Divi-
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sion of Development and Community Affairs, and Academic Computing 
in the Division of Academic Affairs. 

The University established an QQ Office of Alumni Relations when YSU 
assumed responsibility for the management of the Alumni Association. 
Originally in the Division of Student Affairs, Alumni Relations moved to 
the Division of Development and Community Affairs to facilitate coordi-
nation of alumni and development initiatives. Development and Commu-
nity Affairs has been renamed University Advancement.

University PoliceQQ  moved from the Division of Finance and Administra-
tion to the Division of Student Affairs to align with other student-service 
units.

Telephone ServicesQQ  recently moved from the Division of Finance and 
Administration to consolidate with Network Services in the Division of 
Information Technology Services.

The Office of Institutional Research moved from the Division of Aca-QQ

demic Affairs into a new Office of Institutional Research and Policy 
Analysis that reports to the Special Assistant to the President. The new 
structure strengthens connections between data collection and institu-
tional planning. 

Semester Conversion
Youngstown State University converted from a quarter to a semester calendar 
in fall 2000. The conclusion of the Institutional Self-Study Report of 1998 
noted that the planned conversion would be one of the significant challenges 
ahead for the University and predicted “unanticipated difficulties and frustra-
tions.” However, there were fewer difficulties and frustrations than expected.

Because YSU was making the change voluntarily, the institution was able to 
develop a timetable that allowed adequate time for planning and preparation. 
Work began a full three years prior to conversion with the appointment of a 
Semester Conversion Work Group in the summer of 1997. The 16-member 
committee included faculty, staff, administrators, and the President of Stu-
dent Government. The Work Group’s report outlined key principles to serve 
as guidelines for the transition, and specific recommendations concerning 
participatory processes, timing, fairness to students, concern for faculty and 
staff, quality of curricula, calendar and scheduling, open communications, 
and resources. 

In December 1997, the Academic Senate endorsed the change to a semester 
calendar, and the Board of Trustees voted to make the conversion effec-
tive with the 2000–01 academic year. President Cochran named a Quarters 
to Semesters (Q2S) Transition Team and appointed Dr. Nancy White, then 
president of the faculty union, as Q2S Transition Coordinator. Dr. White, 
with the assistance of the transition team, led the campus through a success-
ful conversion. 
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The highest priority for the transition was fairness to students. A key element 
of the process was development of Individual Completion Plans for each 
student caught in the transition. The guiding principle was that students who 
were making normal progress toward a degree would not be disadvantaged 
by the conversion. Students received detailed information a year in advance 
of the change about the ways in which they would be affected. The process 
was so seamless for students that only three students filed complaints with 
the Semester Conversion Appeals Committee. 

The conversion also affected employees, particularly faculty. Representatives 
of the administration and the faculty union examined areas of the collective- 
bargaining agreement that would be affected by the new calendar and jointly 
developed proposals for modifications. Changes were incorporated into the 
1999–2002 YSU/YSU-OEA Agreement through the mutual-gains bargaining 
process.

Although the Q2S transition went fairly smoothly, there were some negative 
side effects. Because of the tremendous amount of time involved in the con-
version, the Provost suspended the Academic Program Review process for a 
time, and academic department progress on assessment of learning outcomes 
was neglected. Many students, concerned about the change, took very heavy 
course loads so they could graduate before fall 2000. In the year preceding 
the change, 2,010 degrees were awarded to the 15,177 students enrolled. The 
percentage of degrees awarded to those enrolled (13.2%) is higher for the 
1999–2000 year than in any of the preceding six or subsequent seven years. 
The high graduation rate in 1999–2000 was one factor in the low enroll-
ment for the fall of 2000. A drop in enrollment is typical for institutions that 
change calendars.

The conversion required substantial effort from many employees, but it has 
provided benefits:

review and revision of all courses and programs, QQ

easier collaboration with other institutions,QQ

improved transferability of credits and students to and from Youngstown QQ

State University,

time for students to complete complex projects within one term, andQQ

reduction in many academic and business processes from four cycles per QQ

year to three. 

Academic Program Development
Colleges have responded to student interests, employer requests, and societal 
needs to develop new academic programs, particularly at the graduate level. 
Departments have strengthened their offerings through assessment, accredita-
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tion, and collaboration. Some of the recent programmatic developments in 
each of the colleges are described in the following paragraphs. Chapters 3, 
4, and 5 provide additional details about scholarship, learning, and service 
within YSU’s six colleges and the School of Graduate Studies and Research. 

The Williamson College of Business Administration achieved accreditation 
by AACSB-International, the Association to Advance Collegiate Schools 
of Business. The College responded to requests from industry and developed 
an Associate of Technical Study degree. Individuals can receive credit for 
prior technical training or apprenticeships and improve their business knowl-
edge and skills. The College began offering an American Humanics Cer-
tificate (described in Chapter 4) for students interested in nonprofit manage-
ment. Business Economics, a new undergraduate major to prepare graduates 
to use their knowledge of economics in the business world, is offered jointly 
by the Williamson College of Business Administration and the Department of 
Economics in the College of Liberal Arts and Social Sciences. The College 
also collaborated with the Bitonte College of Health and Human Services to 
develop a graduate certificate in Health Care Management and contributes 
courses and leadership to the graduate certificate in Working-Class Stud-
ies. Dr. David Stout was named the Andrews Chair in Accounting, the first 
endowed chair at YSU. 

The Beeghly College of Education revised all of its many teaching and 
administrative licensure programs to meet new state licensure requirements 
and standards of the National Council for Accreditation of Teacher 
Education (NCATE). A graduate certificate in Autism Spectrum and 
Related Disorders was created, and the graduate programs in Teacher 
Education have been recently restructured. The College was reaccredited by 
NCATE.

In the College of Fine and Performing Arts, a new academic department, 
Theater and Dance, was initiated in fall 2007. Each of the College’s depart-
ments was reaccredited by their respective bodies. The Dana School of Music 
had its 135th anniversary and became an “All Steinway” school with the 
purchase of 68 Steinway pianos, placing it among the top music schools in 
the nation.
   
The College of Health and Human Services developed several new pro-
grams. The newest graduate program is the Master of Social Work, which 
prepares graduates for advanced social work practice. The Master of Science 
in Nursing includes two new tracks: A nurse anesthetist program (accredited 
by the Council on Accreditation of Nurse Anesthesia Educational Pro-
grams) in conjunction with St. Elizabeth’s Health Center School for Nurse 
Anesthetists, and a school nurse licensure program. The Master of Public 
Health, offered by a consortium including the University of Akron, Cleve-
land State University, Northeastern Ohio Universities Colleges of Medicine 
and Pharmacy, Ohio University, and YSU enrolled its first students in fall 
1999. The program earned accreditation from the Council on Education for 
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Public Health. The Bachelor of Physical Therapy program transitioned to the 
Master of Physical Therapy, and Physical Therapy was accredited by the 
Commission on Accreditation in Physical Therapy Education. The Forensic 
Science major, a multidisciplinary program involving the departments of 
Criminal Justice, Biological Sciences, Chemistry, Health Professions, and 
Sociology and Anthropology, was added to the undergraduate offerings. All 
previously accredited programs retained their accreditation, and the Depart-
ment of Human Ecology earned accreditation in 2007 from the American 
Association of Family and Consumer Sciences. 

Several programs developed within the last 10 years are now housed in the 
College of Liberal Arts and Social Sciences. The Master of Arts in Ameri-
can Studies involves courses from eight departments and five colleges that 
explore the literature, art, pop culture, and history of America. The Master of 
Arts in Financial Economics is the first degree of its kind in Ohio; its pri-
mary focus is to train practitioners for fields such as banking, insurance, and 
financial advising. The Master of Fine Arts in Creative Writing, offered 
through a consortium of YSU, Kent State University, Cleveland State Uni-
versity, and the University of Akron, offers students the opportunity to work 
with 16 faculty from the member institutions in writing of poetry, fiction, cre-
ative nonfiction, and plays; literary translation; and professional writing and 
editing. The College also created several new graduate certificate programs, 
including Literature for Children and Young Adults, Teaching English to 
Speakers of Other Languages, Teaching of Writing, and Working-Class 
Studies. The Bachelor of General Studies provides a flexible degree-com-
pletion program designed for the returning adult student. The Department of 
Sociology and Anthropology is the lead department in the development of a 
proposed interdisciplinary undergraduate degree in Gerontology. 

The College of Science, Technology, Engineering, and Mathematics also 
includes programs developed within the past decade, including Associate 
of Technical Study degree in Electrical Utility Technology and concentra-
tion in Power Plant Technology, created at the request of the electric utility 
industry. An associate degree option in Telecommunications Engineering 
was developed in response to the Federal Communications Commission 
mandate that all television stations must broadcast in digital format by 2007. 
A Master of Computing and Information Systems program focuses on 
applied computing, including how to design, implement, and maintain large 
information systems. The Master of Science in Environmental Sciences is 
a multidisciplinary program that includes faculty and courses from several 
departments. The accredited engineering and technology programs in the 
College maintained their accreditation from the Accreditation Board for 
Engineering and Technology.

There have also been a number of program modifications (e.g, Journalism, 
previously an option in Professional Writing and Editing, became a separate 
major), program name changes, and new certificates at the undergraduate 
level. A decade ago the University offered few certificate programs. Today, 
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undergraduate certificates are offered in fields as diverse as Applied Geron-
tology, Geographic Information Science, Entrepreneurship, and Basic Police 
Training. Some majors have been eliminated, including Latin; mall manage-
ment; industrial marketing; office services and administration; and Russian. 
The University’s educational offerings have evolved to meet current needs. 

Collaboration
Many of the new academic programs described in the previous paragraphs 
are the result of interdisciplinary collaborations within the institution. Col-
laboration has been a defining characteristic of Youngstown State University 
throughout the past decade. The University has expanded its network of 
partnerships with area school systems, businesses, nonprofit organizations, 
and local governments and connected more deeply with the city for which it 
is named. New partnerships have advanced the goals of the University and 
at the same time benefited the community. For example, with the founding 
of Youngstown Early College in 2004, YSU became the first public univer-
sity in Ohio to be part of the national early college high school movement. 
This partnership with Youngstown City Schools established a high school 
on the campus, where students who otherwise might not aspire to a college 
education have the opportunity to prepare for and experience college classes. 
Additional examples of collaboration can be found throughout this self-study 
report, especially in Chapter 5.

Physical Environment
Chapter 2 provides detailed information about the University’s physical 
resources and plans for new facilities, such as a new building for the Wil-
liamson College of Business Administration. Many changes—from large 
new buildings, such as the Beeghly College of Education, to small symbolic 
enhancements, such as the Diversity Circle—have been made on campus and 
in the surrounding area: 

The Beeghly College of Education moved into its new building in 1998. QQ

Fedor Hall, the College’s former home, now houses the Youngstown 
Early College, the Rich Center for the Study and Treatment of Autism, 
the campus newspaper, and the University’s first day care center. 

The Andrews Student Recreation and Wellness Center opened in 2005. QQ

The $12.1 million recreation center was constructed almost entirely with 
private donations. The University received a prestigious $600,000 Kresge 
Foundation Challenge Grant to assist its fund-raising campaign for the 
Center.

New facilities have contributed to the redevelopment of the Smoky Hol-QQ

low neighborhood. These include the 408-student University Courtyard 
Apartments and a major addition to Bliss Hall, home of the College of 
Fine and Performing Arts. The new wing, which faces Smoky Hollow, 
includes gateways depicting the work and workers of the steel industry. 
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Designed by art professor Greg Moring, the gateways provide a visual 
narrative of Youngstown’s rich steel heritage and a symbol of the creative 
work that takes place in the wing. 

A remodeled and greatly expanded building, the former Dana Hall, pro-QQ

vides a welcoming environment for prospective students. The building, 
which has been renamed Sweeney Hall, houses the Sweeney Welcome 
Center and the Office of Undergraduate Admissions. 

The campus perimeter has been enhanced. The Ohio Department of QQ

Transportation refurbished bridges on the northern edge of campus. 
The $7.5 million project included new lighting, landscaping, improving 
pedestrian walkways, replacing guardrails with stone walls, and incor-
porating a Y design in the fence. Federal funding was obtained for safer 
and more attractive walkways on adjacent streets. Main entrances to the 
University grounds have been greatly improved through the campus gate-
ways project. 

Other improvements include expansion of the bookstore, remodeling of QQ

dining facilities in Kilcawley Center and Christman Commons, and the 
move of the University Police to a larger building.

Additionally, the Diversity Circle, a rock garden that celebrates diversity QQ

at YSU, was dedicated. A tree, representing the growth of diversity on 
campus through the efforts of students and employees, was planted in the 
center of the garden. 

Technology
Technological improvements are enabling the University to reduce costs, 
improve efficiency, and enhance the education and services available to 
students. The Electronic Campus Plan was developed in 1995 and has been 
implemented. A high-speed fiber-optic network backbone linking all campus 
buildings was completed during 1998–2000. Each classroom, lab, residence 
hall room, and campus office was connected to the backbone. A computer-
training lab for staff development was equipped, and the position of Instruc-
tional Technology Specialist was created to assist faculty with the integration 
of technology into instruction.

The current blueprint for technological change is the Information Technology 
Master Plan, developed in 2004 and being implemented as finances permit. 
A major goal of the plan will be achieved in 2008 when replacement of the 
administrative-computing systems with Banner, a comprehensive, fully 
integrated suite of software packages, is completed. The various modules 
(e.g., Admissions, Finance, Human Resources/Payroll, Student Accounts) are 
being phased in over a three-year period. Ad Astra scheduling software has 
been purchased to automate classroom scheduling and to support the event 
management function. BossCars, a parking management system, will soon 
integrate campus parking charges with Banner.
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The MyYSU campus portal, featuring email, calendars, groups, channels, 
and announcements, was formally launched in 2006, providing the ability to 
deliver personalized information and web services to students, faculty, and 
staff. A single sign-on option within the MyYSU portal allows employees 
quick access to employment information and the ability to conduct financial 
transactions.
 
The University has also improved virus protection, added technical staff, 
increased customer service hours for technical support, completed an assess-
ment of Internet vulnerability, and added multimedia classrooms in all col-
leges. Wireless access to the network is now available in more than 90 loca-
tions. For more information about improvements in technology, see Chapter 
2, Core Component 2b, and Chapter 3, Core Component 3c. 

Financial Challenges
Throughout the past decade, Ohio’s public universities faced a dramatic and 
persistent decline in state support for higher education, a situation which 
has only begun to improve in the last year. The University’s revenue from 
state share of instruction (subsidy) decreased from nearly $47 million in 
FY 2000 to just over $40 million in FY 2007; during the same time period, 
enrollment increased by almost 1,000 students. YSU was forced to increase 
tuition to offset the loss of state funds. However, tuition increases have been 
constrained by legislative caps and the University’s reluctance to increase the 
financial burden placed on students and their families. 

Youngstown State University has managed the difficult financial situation 
through careful planning, vigilant monitoring of the operating budget, and 
raising funds from other sources. The generosity of the community enables 
the institution to achieve objectives that would have been impossible without 
private philanthropy. The current capital campaign is nearing its ambitious 
goal of $43 million. Employees from all divisions have identified and imple-
mented cost-cutting measures (e.g., electronic-only transmission of student 
grades) and cooperated to achieve goals even when offices are leanly staffed. 
However, the years of flat or reduced operating budgets for many depart-
ments have been stressful and likely contributed to tensions on campus. The 
University experienced strikes by two unions in 2005. 

Fortunately, a newly elected governor and the General Assembly passed a bi-
ennial budget in 2007 that reversed years of declining state support for higher 
education. The University’s revenue from the state in FY 2009 is expected 
to come close to the $47 million level of FY 2000. The decline in funding 
appears to have been reversed. Chapter 2 describes the University’s financial 
condition and the pro-active steps taken to manage effectively.
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State-Level Changes
In addition to improved financial support for higher education, a number of 
other changes at the state level in the past year are likely to have a signifi-
cant impact on Youngstown State University. Chapters 1 and 2 discuss these 
changes and their implications. The Chancellor of the Board of Regents (the 
coordinating body for higher education in Ohio) became a cabinet-level ap-
pointee of the Governor, rather than an appointee of the Board of Regents. 
The Governor, by executive order, established the University System of Ohio 
and directed the Chancellor to prepare a strategic plan for higher education in 
Ohio. The Chancellor has indicated that a community college will likely be 
created in the Mahoning Valley. It is unclear at this time whether the commu-
nity college would be associated with YSU or a separate entity. The strategic 
plan for higher education in Ohio is scheduled for release in March 2008.

The General Assembly created the Northeast Ohio Universities Study Com-
mission on Collaboration and Innovation. The 19-member commission of 
business and university leaders has prepared recommendations for increased 
collaborative or combined academic and administrative programs among the 
five Northeast Ohio public universities. Distance education and collaboration 
with other academic institutions, particularly in Northeast Ohio, will become 
more important as the University participates in the newly created University 
System of Ohio.

Expanded Scope
In addition to expanding its academic programs, YSU has expanded the times 
and places where individuals can access education. These include courses 
offered asynchronously via the Internet and synchronously through interac-
tive distance learning; classes in high schools for college credit; courses in 
correctional facilities; field work in the Bahamas and South America; study 
tours to Italy; service learning in Mexico; and student research experiences as 
far away as Japan and as near as local industrial facilities. 

The University established Metropolitan College in the late 1990s to provide 
credit and non-credit courses in locations convenient to the growing suburban 
population. The University’s partnership program with Lorain County Com-
munity College has grown with courses offered in Social Work and other 
fields in addition to the original program in Allied Health. The number of 
online courses available to students continues to increase as faculty develop 
more expertise in instructional technology.
 
Youngstown State University has also been developing more opportunities 
for international experiences for students and faculty. The University signed 
international exchange agreements with institutions in Taiwan and China. 
Chapters 4 and 5 provide additional information about international and 
off-campus programs. The University’s experience in and plans for expand-
ing asynchronous distance learning form the basis for the Change Request 
contained in Volume 4 of this self-study report. 
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The Self-Study Process

Purposes
The goals of the self-study, approved by the Steering Committee in July 
2006, were to

prepare for and request continued accreditation by the Higher Learning QQ

Commission;

involve the University community in productive dialog about substantive QQ

institutional issues;

evaluate progress toward goals of the QQ Centennial Strategic Plan;

identify strengths and areas for improvement to assist in institutional QQ

planning, including developing the next strategic plan;

request changes in YSU’s Statement of Affiliation Status QQ

to permit offering degree and certificate programs at new sites in Ohio ●●

and contiguous counties in Pennsylvania without prior approval from 
the Higher Learning Commission, and

to permit offering degree and certificate programs by asynchronous ●●

distance learning without prior approval from the Higher Learning 
Commission; and

identify other potential areas for which YSU needs to request a change in QQ

official affiliation status. 

Subsequent to the establishment of these goals, the University, in consulta-
tion with the Higher Learning Commission, decided to include a request for 
approval to offer the Doctor of Physical Therapy degree as part of the com-
prehensive accreditation self-study and visit.

Process
Organizing. Three coordinators, Associate Provost Dr. Bege Bowers; Dr. 
Janice Elias, Chair of the Department of Human Ecology; and Dr. Sharon 
Stringer, Director of Assessment, began organizing the self-study process 
during the 2005-06 academic year. A Steering Committee and one commit-
tee for each of the five criteria for accreditation were named. A list of the 
committee members, which included administrators, faculty, staff, students, 
alumni, trustees, and members of the community, is included in Chapter 7. 

The Associate Provost developed and periodically updated an accreditation web 
site to provide information and resources for the committees, the University 
community, and the site-team visit (http://www.ysu.edu/accreditation/index.shtml). 
Documents were also collected and placed in a Resource Room in Tod Hall. The 
Resource Room provided work space, references, computers, and Internet access 
for committee work. 
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The coordinators developed instructions and templates to assist the committees 
in completing their self-study assignments. The process was divided into five 
phases. More specific details about the five phases of the self-study are posted on 
the accreditation web site, http://www.ysu.edu/accreditation/committees.shtml.

Phase 1—Orientation and Planning. In March 2006, many committee 
members, trustees, cabinet members, deans, and academic department chairs 
attended the “kick-off event” to mark the official start of the two-year self-
study process. The President and the Provost provided introductory remarks, 
and the self-study coordinators presented an overview of the process. During 
Phase 1, the committees studied their assigned accreditation criteria, devel-
oped questions they wished to explore, identified relevant resources, and 
assigned committee responsibilities. 

Phase 2—Information Gathering and Analysis. During fall 2006, the crite-
ria committees collected information and began to prepare written responses 
to questions identified in Phase 1. 

Phase 3—Synthesis and Reporting. The committees wrote reports sum-
marizing the examples of evidence they had identified in responses to their 
questions. In addition, they identified strengths, challenges, and suggestions 
for improvement. Their reports are available in the accreditation Resource 
Room. 

Phase 4—Integration and Dissemination. The coordinators reviewed the 
committee reports and completed more detailed analyses of results from 
several surveys. Survey results, particularly those of the Campus Climate 
Survey, were presented to various groups on campus, including the Steer-
ing Committee, President’s Cabinet, the Board of Trustees, and department 
chairpersons. Each criterion committee summarized its major conclusions in 
a presentation at a Steering Committee meeting. Based on committee reports, 
Steering Committee discussions, and survey results, the coordinators developed 
a preliminary list of institutional strengths, challenges, and recommendations.

Phase 5—Feedback, Revision, and Submission. The coordinators present-
ed significant findings of the self-study to various campus groups, including 
the Steering Committee, the Board of Trustees, the Student Government As-
sociation, the Executive and Administrative Staff Council, and the Academic 
Senate. The campus community had the opportunity to provide feedback 
about the strengths, challenges, and recommendations through discussion at 
these meetings, an online survey, or direct contact with the three coordina-
tors. Drafts of the self-study chapters were disseminated to the Steering Com-
mittee, President’s Cabinet, and other individuals for review and comment, 
and the document was revised based on input received.
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Surveys
This self-study report refers frequently to several surveys that have been 
completed by different members of the campus community in recent years. 
These surveys include the Campus Climate Survey, Board of Trustees Self-
Assessment Survey, Fall 2006 Survey of Chairs, Fall 2006 Survey of Faculty, 
the Higher Education Research Institute (HERI) survey of faculty and ad-
ministrators, the Graduating Student Questionnaire, and the National Survey 
of Student Engagement (NSSE). In addition, some of the criteria committees 
conducted informal surveys of faculty, chairs, and deans. 

Board of Trustees Self-Assessment Survey.QQ  Administered during fall 
2006, the Board of Trustees Survey included questions based on the HLC 
criteria for accreditation and on guidelines for effective board function-
ing suggested in publications of the American Council on Education. Part 
I of the survey consisted of 56 items with Likert scale responses. Part II 
included nine open-ended questions. Ten of 11 Board of Trustees mem-
bers completed the survey. Summaries of the results were distributed to 
the Board of Trustees in November 2006.

Faculty Survey and Department Chair Survey.QQ  The criteria commit-
tees suggested items for a survey of faculty and a survey of department 
chairs. The questions primarily related to Criterion 3, including topics 
such as assessment, use of technology in varied learning environments, 
and chairs’ methods for evaluating faculty. Statisticians and other crite-
rion committee members conducted the statistical analyses and prepared 
summaries of these data. 

Campus Climate Survey.QQ  The purpose of the Campus Climate Survey 
was to “identify some of the University’s strengths and challenges and 
make recommendations for addressing those challenges.” During spring 
2007, the survey was distributed to more than 1,100 full-time faculty, 
staff, and administrators. Respondents answered 48 questions using a 
Likert scale. Five hundred respondents completed the survey, a response 
rate of 45%. In addition, 382 respondents provided narrative responses to 
five open-ended questions. 

Higher Education Research Institute Survey.QQ  During fall 2004, 
the University participated in a Higher Education Research Institute 
survey, which was distributed to a sample of faculty and administrators. 
The response rate was 47.3% (with 385 surveys distributed and 182 
individuals completing the surveys).

Graduating Student Questionnaire.QQ  This local survey, administered 
since 1997, is distributed to all students who apply for graduation. Stu-
dents indicate on a Likert scale to what extent the University has contrib-
uted to their achievement of several broad educational goals. 
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National Survey of Student Engagement (NSSE).QQ  This national in-
strument was used to collect data from samples of first-year and senior 
students in 2004, 2006, and 2007. The NSSE provides comparison data 
with peer institutions for levels of student participation in programs and 
activities that facilitate student learning and personal development. 

Organization of the Self-Study Report
Volume 1 of the self-study report contains a chapter for each of the five 
accreditation criteria. Core Components provide the organizing framework 
within each chapter. Under each Core Component, the examples of evidence 
suggested by the Higher Learning Commission are discussed. 

The examples of evidence are numbered in the sequence in which they QQ

appear in the Handbook of Accreditation. However, they do not neces-
sarily appear in that order within the Core Component. Examples of 
evidence have been grouped together to avoid redundancy and presented 
in the sequence that provides the most clarity. 

When examples of evidence in different Core Components are very simi-QQ

lar, they have also been grouped together, placed under a logical Core 
Component, and cross-referenced. 

Each Core Component ends with a brief summary and evaluation. The crite-
ria chapters conclude with a summary list of the major strengths, challenges 
and opportunities, recommendations for the future, and relevant actions that 
have been taken. Volume 1 also includes a chapter on federal compliance and 
a final chapter that synthesizes the self-study conclusions.

Volume 2 includes appendices, such as the institution’s major planning 
documents and budget. The Physical Therapy Change Request is separately 
presented in Volume 3.

Volume 4 is a request to offer programs through asynchronous distance learn-
ing without prior Commission approval. The state-level changes discussed 
previously in this chapter and the success of the University’s current online 
programs have led to this request. 




